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Abstract 
This paper sees basic education as the foundation upon which all other forms of education are built; and it recognizes language as 
the veritable tool for imparting knowledge at any level of education. Creating and sustaining an interactive and result oriented 
language classroom at the basic level is thus the bedrock of any successful language education and language in education. The 
paper maintains that virile language development depends solely on how the foundation is laid at the early stages; this 
subsequently has effect on pupils’ academic achievement in all their subjects across the curriculum at the latter stages. It looks 
into various factors that militate against effective teaching and learning of language(s) at the basic level. It therefore, examines 
such variables as the teacher, the environment, methodology and teaching facilities / materials that could contribute to the 
creation and sustenance of an interactive and result oriented language classroom at the basic level in Nigeria and other countries 
of the world. 
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1. Introduction 
The basic level of education which a child undergoes before he/she moves on the next level is the primary 
education. It is upon this that every other form of education is built whether formal, informal or non-formal. The 
success attained at this level will determine the level of academic achievement of the child at the higher level. In 
Nigeria for instance, the basic objectives of primary education as cited by Jummai (2002) include the 
universalization of access, quality in the delivery, inculcating in the school children permanent literacy, numeracy 
and the ability to communicate effectively. For these objectives to be actualized, therefore, the Federal Government 
© 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
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of Nigeria recommends 9 years duration for basic education which comprises 6 years of primary education and 3 
years of junior secondary school. To make primary education functional, resourceful and effective, therefore, the 
Federal Government in the National Policy of Education (1977, 1981 Revised 2004) sets the goals of primary 
education as follows; 
i. To inculcate permanent literacy and numeracy and ability to communicate effectively; 
ii. Lay a sound basis for scientific and reflective thinking; 
iii. Give citizenship education as basis for effective participation contribution to the life of the society; 
iv. Mould the characters and develop sound attitude and moral in the child; 
v. Develop in the child opportunities for developing manipulative skills that will enable him function 
effectively in the society within the limit of capacity; and 
vi. Provide the child with basic tools for further educational advancement including preparation for trades and 
crafts of the locality. 
It should be noted that these aims could only be achieved first through the language of instruction and 
communication at this stage (i.e. lower primary), which is the case of Nigeria and the target language at the latter 
stage (i.e. upper primary upward). According to Eugholm (1965) and Bamgbose (1990) in Adegbite (2003), 
language is the key heart of the people and consequently the means of unlocking their knowledge and treasures. 
Language is the primary tool for acquiring knowledge and also a means of extending knowledge (Olaoye, 1998). 
The quality of the nation’s education could be considerably determined by the quality of the language through which 
it is imparted. Language, apart from being a marker of identity, also marks individuality and national sovereignty.  
In recognition of the pivotal roles of language in education, the Federal Government of Nigeria makes provision for 
language in the National Policy Education (2004). For the primary level, the policy states that: 
A. The medium of instruction in the primary school shall be the language of the environment for the first three 
years. During this period, English shall be taught as a subject (NPE. Para 19 (f) section 4). 
B. From the fourth year, English shall progressively be used as a medium of instruction and the language of 
immediate environment and French shall be taught as subjects (NPE. Para 19 (g) Section 4). 
Policy statements on language education in Nigeria is a major concern to all stakeholders in Nigerian Educational 
system. In a multilingual society as Nigeria, the issue of language and education has generated a lot of controversies. 
The language policy for primary education recognises the crucial roles of both the mother tongue and English and 
that the mother tongue is appropriate for the overall development of the child at this level. It thus, requires English 
to assist the mother tongue at a later stage, when it is believed the resources of the mother tongue may not be 
sophisticated enough for the expression of the expression of the concepts and for teaching other subjects (Akindele 
and Adegbite, 2005). Having considered language as a medium of instruction, the role of language as a subject 
could also be considered. In this regard, three Nigerian languages are accorded official recognition. These are: (i) the 
mother tongue L1, (ii) English, which is the second language L2, and (iii) an indigenous language or a local second 
language LL2. The questions now are: 
1. What are the factors militating against effective teaching and learning of these languages i.e. L1, L2 and 
LL2? 
2. How do we create and sustain an interactive and result oriented language classroom at the basic level in 
Nigeria and the whole world. 
Some of the factors militating against effective teaching and learning of language at the basic level include the 
following: 
Inadequate qualified teachers, lack of instructional materials and facilities, wrong approaches employed by 
language teachers, non-implementation of language policy, poor attitude of learners, deprived home background, 
etc.   
1.1 Creating and Sustaining and Interactive and Result Oriented Language Classroom at the Basic Level 
Considering the understandable importance of language at all levels of educational system, it is important to 
ensure returns, which are commensurate with the vast amount time and resources spent on the teaching of it. It is 
generally claimed that the problems with language teaching and learning, particularly, the target language, lie with 
the foundations at the basic level, and a great deal of energy has been expended in recent years on various seminars 
3511 Folasade Ojetunde /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  3509 – 3517 
and re-training programmes in various basic educational institutions to remedy the problems. It will surely take the 
efforts of the TEACHER to bring about the desired state of affair that will create and sustain a result oriented 
language teaching and learning. As the teacher is in total control of what to teach, how to teach it and the 
environment to teach, the following qualities are expected of a result oriented teacher; 
x The teacher must be worthy model of the language he/she teaches. 
x He/she must have an in-depth knowledge of the content and the method to employ in order to attain his/her 
instructional objectives goals. 
x The teacher must be able to organise his/her lesson well and present his/her materials clearly and logically. 
x The teacher must be willing to answer pupils’ questions and solve their learning problems. 
x He/she teaches and evaluates effectively the four language skills. 
x He/she is flexible, innovative and creative. 
x He/she praises, rewards and encourages pupils and not being too critical of pupils. 
In sum, the teacher’s awe-inspiring qualities are patience, perseverance, dedication, hardwork, competence, 
efficiency, creativity and effective management of the class. In the same vein, perseverance, interest, cooperation 
and patience are expected on the part of the learners. The learner’s interest and attitude towards the language is a 
sure way of achieving grammatical and communicative competence with minimum effort. Wilkins (1978) quoted by 
Fodeh Baldeh (1990) opines that the appropriate time for second/foreign language learning is between the ages of 
four (4) and ten (10). He is convinced that the young child’s brain is infinitely adapted for foreign language learning. 
Therefore, he is of the view that the following factors are plausible reasons for the early introduction of a 
second/foreign language at the basic level: 
i. Enormous ease in imitation 
ii. Absence of restraint and self-consciousness 
iii. Minimum interference from the previous language experience and social phenomenon. 
iv. Profound flexibility of the speech organs. 
Thus, teachers of languages and their pupils have important roles to play in creating and sustaining an interactive 
and result oriented language class. 
1.2. Methodology  
The only way to quantify whether or not one’s teaching has been successful is to determine whether or not the 
learners have actually learned what one wants them to learn or produced a satisfactory result of a clear cut set of 
objectives. The means or strategy employed by a teacher in an attempt to impart knowledge to the learner is referred 
to as methodology (Asoga Allen 2002). The achievement of the teaching objectives owes much to the employment 
of the appropriate teaching method. 
In a general language course, it is a pedagogically sound principle that the pupils are equipped with the language 
skills to cope with everyday activities and situations, which play a central part in their lives (Fodeh, 1990). This 
necessarily means that the content of the syllabus must be relevant to the interests and language needs of the pupils 
at the time of learning. 
The teaching of these languages should follow a sequential bilingual approach in which: 
 
i. The L1 is introduced to pupils earlier than L2s and  
ii. Some skills in both the L1 and L2 are taught earlier to facilitate the later acquisition of L2 literacy skills 
(Adegbite 1993 in Adegbite 2005). 
The table suggests the languages should be introduced thus; 
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Table 1. Teaching language skills at the lower primary level 
SKILLS LANGUAGES CLASSES  
P1 P2 P3 P4 
Listening  L1  
L2  
LL2 
√ 
√ 
      √ 
   
Speaking  L1  
L2  
LL2   
√ 
      √ 
   
Reading  L1 
L2  
LL2  
√ 
 
 
 
√ 
 
 
√ 
 
Writing L1  
L2 
LL2 
√   
√ 
 
 
√ 
Adapted from Akindele & Adegbite (2005). 
The table is interpreted thus: 
a. That four basic skills of L1 should be introduced in primary 1 
b. L2 listening in early primary 1, L2 speaking in the late primary 1, L2 reading in primary 2, L2 writing in 
primary 3; 
c. LL2 listening and speaking in later primary 1, LL2 reading in primary 3 and LL2 writing in primary 4. 
It is however, assumed that a second language has a higher status than local indigenous languages, hence more 
periods ought to be allocated to the teaching of it in the time table. The communicative method of teaching is 
therefore advocated for the teaching of any of these languages i.e. L1, L2 & LL2 
2. The Communicative Method 
Communicative language teaching makes use of real life situations that make pupils interact with one another. 
The method rose to prominence in the 1970s and early 1880s because of an increased demand for language learning, 
particularly in Europe. The advent of the European common market led to the widespread European migration, and 
as a result, there was a large population of people who needed to learn a foreign language for work or for personal 
reasons (Wikipedia). This increased demand put pressure on educators to change their methods of teaching. In 
traditional method, it was assumed that students were aiming for mastery of the target language and that it was the 
will of students to study for years before using the language in real life. It was, however, discovered that these 
assumptions were challenged by adult learners due to work constraints and by school children who were not 
academically able to cope with drills and memorization of language structures for mastering the target language. In 
order to motivate these students, an approach with a more immediate result in language proficiency was developed – 
Communicative Teaching Method. 
Communicative method could be said to be a product of educators and scholars who were dissatisfied with the 
audio-lingual and grammar-translation methods of teaching foreign languages based on the fact that students were 
not learning in a real life situation and did not know how to communicate in appropriate social setting using 
appropriate gestures or expressions. 
Though scholars have recommended that language teachers should be eclectic in their methods of teaching, it 
should, however, be noted that language learned in real life makes the learning effective and resourceful. Thus, 
communicative method is advocated in the teaching of four language skills at the primary level in order to make the 
class interactive and result oriented. 
In communicative teaching method, the teacher sets up a situation that pupils are likely to encounter in real life 
and pupil’s motivation to learn comes from their desire to communicate in meaningful ways about meaningful 
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topics. In communicative methods, the central focus is dialogue. It is interpersonal activity which has a clear 
relationship with society. Language teaching strategies must incorporate communicative competence so as to enable 
the learner to feel at home with the language in whatever situation he/she may find him/herself. In this method 
Baldeh (1990) suggests that it is absolutely necessary to expose students/pupils to a large quantity and variety of 
contextualized material. 
Teachers in communicative classrooms will find themselves talking less and listening more, becoming active 
facilitators of their students’ learning (Larssen-Freeman, 1986 quoted by Galloway). For instance, when the teacher 
sets up an exercise, he/she must step back and observe, acting as referee or monitor because the students’ 
performance is the goal. The scene of a communicative language classroom is active, the pupils do most of the 
speaking and because of this, they may find themselves gain confidence using the language. Using the English 
language as an example, some of the classroom activities on communicative method include: 
2.1 Listening Activities: 
The teacher may instruct the pupils to listen to description of the location of items, persons or scenery and sketch 
the illustration of what they heard. 
 The teacher may divide the class into groups of three or four. One pupil relates a recent experience for any 
of his classmates to retell without leaving out relevant information. Others in the class assess his/her 
accuracy. Pupils change roles while the teacher moves from group to group as an observer and facilitator. 
 Pupils may be given an instruction to listen to a conversation in a public place and be prepared to answer in 
the target language, some general questions about what was said, such as; 
Who was talking? 
To whom? 
Where were they? 
What were they talking about? 
What did they say? 
Did they know you were listening to them? 
If they knew, what were your contributions? etc. 
For the pupils to be able to give adequate information about what they have heard, they must have listened with 
rapt attention. An exercise like this will put them in a real world listening situation. 
 The teacher may read a passage aloud and ask the pupils to give the passage a title and state the main ideas. 
 The pupils may be engaged in further discussion on the topic especially regarding ideas that could be added 
to the text or evidence on the attitude of the writer to the topic e.g. Is he/she approving or disapproving or 
uncommitted to what he/she wrote. 
2.2 Speaking Activities 
There seems to be no limit to classroom situation in which students can be made to speak. The best way to 
introduce different ways of speaking in communicative method is through DIALOGUE. 
(i). Pronunciation Exercises 
Such exercises are usually imitation exercises. The teachers leads in the identification of objects around them and 
guides them in pronouncing the words correctly. This implies that the teacher’s or a model’s voice should always 
provide samples for pupils to follow. For instance, sound discrimination can be taught through the use of minimal 
pairs e.g. 
 Van   tin    bet  farm  gate 
 Fan   pin   pet  firm  cake 
(ii) Intonational Patterns 
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Intonation is the rise and fall in the pitch of voice when speaking. Falling tune is used on: 
 Statements e.g. I have given her the book  
 Commands e.g. Keep the book on the table. 
 Wh Questions e.g. Who gave you the book? 
 Exclamations e.g. What a good result!  
The pupils demonstrate these activities in the class while the teacher guides 
Rising tune is used on: 
 Yes or No questions e.g. Will you travel tomorrow?  
 A list of items in which only the last item carried the falling tune e.g. I need a pencil, a ruler, an eraser and 
a sheet of paper.  
b. Structural Exercises 
These provide an opportunity for pupils to acquire the structure of the language for the purpose of effective use. By 
doing these exercises, they will develop fluency in English and the structures of the language will actually become 
part of them. These exercises should also be contextualized. 
Types of Structural Exercises 
i. Oral substitution: This can be used to teach word classes e.g. nouns, verbs, pronouns, adjectives, adverbs, 
etc. orally. 
James and Paul 
They 
James 
He 
Are 
 
is 
neater 
older 
happier 
Than they are 
you are 
she is 
we are 
 
ii. Oral transformation: Here sentences are changed from positive to negative, interrogative, active or passive 
form depending on the point of interest e.g. 
 John cleaned the board. (positive, active) 
 John did not clean the board. (negative) 
 Did John clean the board? (Yes or No interrogative) 
 John cleaned the board, didn’t he? (Tag question) 
 The board was cleaned by John. (passive) 
c. News Sharing 
Guiding or leading pupils to talk about their experiences, events, objects within and outside the classroom is 
another way of developing their speaking skills. Oyetunde and Muodumogu (1999) suggest the following activities: 
 Tell them simple stories and ask them to retell the stories. 
 Reading aloud to them and inviting their reactions to the stories read. 
 Teacher discussing a topic or an event with the pupils and requiring each of them or some of them to 
comment on, add to or ask questions about what has been said. 
 Oral composition on topics such as my mother, my school, my best friend, etc. – this provides opportunities 
for self-expression. 
 Dramatisation and role play – pupils may be asked to act out a short story in the class. 
2.3 Reading Activities 
Reading is a complex skill which involves a whole series of lesser skills. Allen Widdowson (1974) identify the 
three major skills of reading as: 
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 The recognition level (beginning) 
 The structure level (intermediate) 
 The interpretation level (advanced) 
Reading is a very important skill in the academic curriculum both as a subject and as a major source of learning 
other subjects in the curriculum. Although reading is acknowledged to be one of the vital language skills that a child 
needs, it appears that relatively little is done to foster the development of the skill in primary school. The problem 
arises partly because teachers and pupils are not ready for the programme, there is lack of support, interest and 
materials to measure reading activities in the classroom. 
Therefore, an attempt will be made to discuss how the reading skill can be taught at the basic level of education. 
The following can be used to teach reading at this level. 
Letter Identification 
This involves identification of the upper case letters – A B C D E F… and the lower case letters – a b c d e f… 
The aim is not to merely memorise the alphabets but also to be able to associate the letters with sounds in words. 
Word Identification 
This is another method of elementary reading which is otherwise known as word reading. The teacher is expected 
to expose the pupils at this initial stage to two/three letter words of the objects around them or words that denote 
their experiences. 
Examples include:  
 cup    cat    car 
 boy    buy    bad 
 day    den    dry 
The pupils are expected to identify the words in isolation and then use them in certain contexts. They also should be 
able to read the words correctly and clearly. 
Sentence Reading 
This could be regarded as an advanced stage of reading skills. Sentences are often very short. Examples are common 
in picture reading, reading simple sentences based on questions and statements/answers; reading based on asking 
questions for identification and classification of objects within the classroom and their school environment, reading 
from flash cards and reading nursery rhymes on things they can see around them, illustrating the correct 
pronunciation. 
  What is this? 
  It is a ball. 
  It is a pencil etc. 
2.4 Writing Activities 
At the lower primary, the teaching of writing involves assisting learners to develop the ability to shape letters of 
the alphabets, knowing the right combination of the letters to form correct spellings and developing the skills of self-
expression – (composition). The teaching of writing at the lower primary school level involves training the pupils on 
the following; 
Graphics 
This involves the training of pupils to shape the letters of the alphabets. It demands that the teacher trains pupils 
in the art of making straight lines, curves, circles, squares etc. The teacher should emphasize the correct method of 
writing the alphabets. For instance, he/she should insist on correct method of writing letter /o/ which is clockwise 
and not anticlockwise. Pupils should be made to understand the distinction between small and capital letters. 
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Spelling 
This involves associating some letters with certain sounds or words. The teacher can begin to train the pupils in 
the art of writing correct spellings by the use of common objects e.g. ball, pot, bag, toy, etc. 
 b   -  ball, bag  
 p  - pot 
 t   - toy 
Completion 
This involves the omission of one or two letters and asking the pupils to complete the words with the correct 
letters to form the correct spelling e.g. 
 b _ y  - boy 
 b_ ok  - book 
 b_ ll  - ball 
 ch_ir  - chair etc. 
Composition 
This may take different forms, but generally it refers to the ability to express oneself through written words. At 
the lower primary school level, it could take the form of direct copying from examples giving on the chalk board 
and filling in the gaps. 
Writing Activities at the Upper Basic Level 
A number of strategies exist for writing at the upper basic level, they include the following: 
x Fill in the blanks/frame: The teacher can write out the essay he wants pupils to write on the chalkboard 
with blanks or gaps in some of the sentences which the pupils would be required to complete by writing out 
the whole essay correctly. 
x Imitating a model: The teacher can ask the pupils to imitate the organization format and style of a simple 
narrative, descriptive or expository essay to write their own attempts. 
x Guided Writing: This involves giving them guidelines which can be in form of questions e.g. 
What is the name of your school? 
When was it founded? 
How many teachers do you have in your school? etc.  
3. Instructional Materials/Facilities for Language Teaching 
Information and communication technology information (ICT) has become an important part of most 
organizations and institutions these days. As part of the efforts in making language classroom friendly to pupils and 
teachers and result oriented, there is need for the integration of ICT in the language classroom to assist, enhance and 
extend students’ knowledge. Enhancing basic information and communication skills such as reading, writing and 
speaking should be the focus of using ICT in language education, not simply ICT literacy (Omwenga, 2011). 
ICT multimedia resources such as projectors, videos and audio-video software, DVD players, television sets, tape 
recorders, etc. could motivate people to learn, reduce boredom, save time, make teaching learning effective and 
resourceful. The implication is that there must be language laboratories in primary schools that could house 
collection of these multimedia resources to be accessible to people for independent language study. The learning 
environment must be conducive, well ventilated, neat and adequately furnished. For effective teaching and learning, 
the class should not be overcrowded. Thus, NPE (2004) states that the teacher/pupil ratio should be 1:35. 
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4. Recommendations 
In creating and sustaining an interactive and result oriented language classroom at the basic levels in countries of 
the world, all stakeholders in education industry are to take adequate measures to improve language classroom 
situation in order to improve academic performance of pupils in all subjects across the curriculum as language is the 
medium through which knowledge is imparted. To improve classroom situation, therefore, the following 
recommendations are hereby made; 
x Qualified language teachers should be employed to teach at the basic level being the foundation upon 
which all other forms of education are built. 
x Teacher of language should update their knowledge and skills in various language specializations to meet 
the challenges and innovations in methodologies and content of the language through conferences, 
seminars, workshops, and other developmental professional /  academic programmes 
x Language education school/college should be established to produce a required number of language 
teachers in countries and steps should be taken to ensure adequate teacher monitoring and quality control 
on job. 
x The school environment should be made conducive for teaching and learning by providing a well 
motivated work force with necessary equipment and facilities put in place. 
x Language policies as entrenched in Nations’ Educational Policy should be properly implemented by 
language educators. 
x The issue of large class size must be addressed to pave way for effective teaching and learning, give 
individual learners opportunity to fully develop their potentials and adequate classroom management. 
5. Conclusion 
This paper has so far discussed some variables that could help create and sustain an interactive and result oriented 
language classroom at the basic level in any country of the world. Some factors that could inhibit effective teaching 
and learning are identified. To this end, recommendations are made; it is therefore believed that if appropriate 
methods are employed, adequate facilities and materials are provided, government policies on language are 
implemented, qualified language teachers are employed, language teaching and learning will be pleasurable and 
resourceful at the basic level of education in all countries of the world. 
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